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Abstrack
Reading plays an important role in widening knowledge and learning languages, but it is also a chal-
lenge. Although Vietnamese learners often get higher marks in English reading tests in comparison to
other skills, students’ low motivation to read and their lack of general background knowledge are ob-
vious. This presentation introduces News Report, a blended Extensive Reading - Intensive Reading
activity. The process is consisted of four stages: choosing news, summarizing, making a glossary and
presenting. The activity is designed with an aim of establishing the reading habit for learners to widen
their knowledge and learn the target language simultaneously. As observed, it is unlikely to formulate
the reading habit this way but it helps to guide students how to read effectively on their own. Partici-
pants will learn a multi-purpose reading activity and know how to apply it on their own or in their

classroom .
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Introduction

The best way to improve your knowledge
of a foreign language is to go and live among its
speakers. The next best way is to read exten-
sively in it (Nuttall, 1996)

Reading 1s an activity that can add
someone’s knowledge about important news
and also some new vocabulary items and gram-
matical patterns. Two prevalent kinds of teach-
ing reading are Extensive and Intensive. Before
compared and contrasted, definition and charac-
teristics of each teaching methodology are pre-
sented. A combined methodology of teaching
reading is suggested in the end.

IR is the most typically taught method of

teaching reading. According to Long and
Richards (1987), Intensive Reading is a de-
tailed in-class analysis, led by the teacher, of
vocabulary and grammar points, in a short
passage. Unlike Extensive Reading, this kind
calls attention to grammatical forms, discourse
markers, and other surface structure details for
the purpose of understanding literal meaning,
implications, rhetorical relationships, and the
like. (Brown, 1989). Most often all the stu-
dents read the same short text that the teacher
decides.

Some main features of Intensive
Reading are listed below. (1) usually class-
room based (2) reader is intensely involved in
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looking inside the text, (3) students focus on
linguistic or semantic details of a reading (4)
students focus on surface structure details such
as grammar and discourse markers, (5) students
identify key vocabulary, (6) students may draw
pictures to aid them (such as in problem solv-
ing), (7) texts are read carefully and thoroughly,
again and again, (8) aim is to build more lan-
guage knowledge rather than simply practice the
skill of reading, (9) seen more commonly than
extensive reading in classrooms.

The advantage of IR is that it focuses the
learner on certain aspects of the language such
as structure, vocabulary and idioms. By that
way, it provides a base for students to develop a
greater control of language. Brown (2007) sees
intensive reading classes as a place where bot-
tom-up and top-down processing are used inter-
actively to achieve reading comprehension. In
detailed, attention should be given to phoneme,
root and word recognition to progress toward
meaning (bottom-up) as well as to the (top-
down) process of starting with background
knowledge and general meaning and working
from there to more specific comprehension.

While there are proven benefits to an in-
tensive reading methodology, researchers have
also cited some negatives. In a class with multi-
reading abilities, students may not be able to
read at their own level because everyone in the
class is reading the same material. Moreover,
the text may or may not interest the reader be-
cause it is chosen by the teacher. That might
explain for students’ complaint, which is read-
ing in English is difficult or boring. Besides,
exercises and assessment usually follow inten-
sive reading, students may come to associate
reading with testing and not pleasure.

Long and Richards (1971) identify exten-
sive reading as "occurring when students read
large amounts of high interest material, usually
out of class, concentrating on meaning, "reading
for gist" and skipping unknown words." Sharing
the same view, Brown (1989) explains that ex-
tensive reading is carried out "to achieve a gen-
eral understanding of a text." In other words,
this reading type is always done for the compre-
hension of main ideas, not for specific details.
Other major aim of extensive reading is to build
reader confidence and enjoyment (Bamford).

Day and Bamford (1980) put forward ten
characteristics identified in successful Extensive
Reading Programs as below (1) Students read as
much as possible, (2) A variety of materials on a
range of topics is available, (3) Students select
what they want to read, (4) The purposes of read-
ing are usually related to pleasure, information
and general understanding, (5) Reading is its own
reward. (6) Reading materials are well within the
linguistic competence of the students in terms of
vocabulary and grammar, (7) Reading is individ-
ual and silent. (8) Reading speed is usually faster
than slower. (9) Teachers orient students to the
goals of the program. (10) The teacher is a role
model of a reader for the students.

There are many reasons why Extensive
Reading is good for language development. First,
ER allows students to meet the language in its
natural context and see how it works in extended
discourse beyond the language met in textbooks.
By that way, new vocabulary and grammar points
may be acquired even though they are not direct-
ly taught. Obviously, textbooks and other study
materials introduce language patterns but reading
in a variety of contexts helps to facilitate a deep
understanding of how the patterns work. More
importantly, this kind of reading builds confi-
dence, motivation, enjoyment and a love of read-
ing which makes students more effective lan-
guage users Krashen (1993a). Last but not least,
ER builds background knowledge in many fields
that could prepare students for future work.

Some challenges of Extensive Reading are
obvious. Students are advised to choose texts
within their language proficiency level. For the
first days of practice, it can be very time-
consuming for teachers to read each student's
journals and reports. More seriously, students
who have only been exposed to Intensive Read-
ing programs may not believe that Extensive
Reading is a "proper" way to learn. They might
feel that time spent on Extensive Reading will
take away from time that could be spent on learn-
ing language skills.

It is like the difference between ‘learning to
read’ and ‘reading to learn’. Intensive Reading
introduces new language items to the students,
while Extensive Reading helps the students prac-
tice and get a deeper knowledge of them. Both
are necessary. (Day & Bamford, 1998)

As described above, extensive reading is
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sometimes described as in opposition to inten-
sive reading (Susser, Robb 1990) and some-
times described as complimentary to intensive
reading, but used for different purposes
(Renandya, Jacobs 2002). As a result of these
revisions, current best practices in EFL teaching
now assume a balanced approach of intensive
and extensive reading. Harmer (2007) states that
To get maximum benefit from their reading, stu-
dents need to be involved in both extensive and
intensive reading. This view is advocated by
Brown (2007) an extensive reading component
in conjunction with other focused reading in-
struction is highly warranted and also by Ander-
son (1999) what makes the reader a good reader
is that he/she has developed the strategies and
skills through intensive reading that are trans-
ferred to extensive reading contexts.

Material and Methods

Objectives: Students read newspapers to
get information to enhance their background
knowledge and to enjoy reading, create a read-
ing habit.

Students choose recent news which are of
their interest and within or slightly beyond their
English proficiency from free online sources.
They are recommended to avoid news which are
consisted of many new words/patterns (more
than 5%) so that they can read for gist without
being demotivated because of vocabulary barri-
er. Bell (1998) argues that frequent use of dic-
tionary will cause inefficient reading and de-
stroy the pleasure that reading is intended to
provide. Graham Stanley from British Council,
Barcelona suggests that by avoiding dictionary,
the students are expected to be encouraged to jot
down the words they come across in a vocabu-
lary notebook and they can look them up after
they have finished reading. It will make the stu-
dents guess the meaning based on the context
instead. In addition, students should also be
free, indeed encouraged, to stop reading any-
thing that isn’t interesting or which they find too
difficult. Although reading challenging texts has
been proven to be a motivating or competitive
factor in some cases, in others it becomes coun-
ter-productive if students try to read texts that
are more difficult than they can manage and

consequently become discouraged.
Below websites are suggested to choose

appropriate reading texts:
http://www.english-online.at/index.htm
http://www.bbc.com/
http://www.abc.net.au/news/
http://edition.cnn.com/
http://english.vietnamnet.vn/
http://english.vov.vn/

Results and Discussion
Out-of-class work

Students choose appropriate reading materi-
als and read for gist. Allowing students to select
what they want to read is the key to this method.
Students are more likely to read materials in
which they are interested. This makes sense for
them to choose what (and where and when) to
read. After that, they need to note down 3-5 new
words/patterns, write a summary of the text and
give their own opinion over the issue. Writing
summary is not an easy thing to do. It allows
learners to assert full control, both of the main
factual or fictional content of an article/ book,
and of the grammar and vocabulary used to ex-
press it (Bell, 1998).

In-class work

Each week, three students make a short
presentation on the news they have read. They are
required to summarize the text and give their
viewpoints on the topic. By doing short presenta-
tion, the students will have knowledge of the
right preparation, self- independence and autono-
my (Bell, 1998). Unlike Intensive Reading, they
do not have to answer some questions related to
the topic which is given by the teacher, which are
available on the text, so that the students only re-
write it. Obviously, making a short presentation
is also a tough task which might discourage stu-
dents from reading pleasantly. However, to stu-
dents in Vietnam context, the principle of learn-
ers being responsible for their own learning and
reading for themselves is not applicable. In this
case, an oral report with formal assessment
makes sure to maintain students’ reading habit.
Hitosugi and Day observe that students who have
not done their reading felt left out and this moti-
vates them to read. They see performing the ac-
tivities in class as a way how to show students
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that ER is an integral part of their course. Stu-
dents’ presentations of their personal readings
are valuable in terms of strengthening the class
as a language-learning community. In other
words, this Extensive Reading activity which
combined with writing or combined with speak-
ing practice in a meaningful way helps to im-
prove overall language skills.

Teacher roles

Teachers orient and guide their students
how to choose the right materials. For the first
weeks, they may assist in selecting appropriate
reading material that will be interesting as well
as easy. Teachers can make a sample report of
the news they read so that students understand
how things work and what to do in their turn.
Students need to know that student’s personal
experiences of what they read e.g. whether they
found the material enjoyable or interesting and
why, whether they can learn anything in lan-
guage or knowledge from the text that matters.
Teachers are highly recommended to give feed-
back to acknowledge students’ efforts. Teach-
ers’ constructive feedback is an invaluable
source of motivation for students. Furthermore,
the teacher is a role model of a reader. Particu-
larly with teenagers, discussion of shared book
experiences can provide a neutral ground where
communication in English can take place easily
and naturally (Bell, 1998).

Conclusion

In summary, by doing a series of activities
in both extensive and intensive sense, students
are supposed to broaden their background
knowledge and reading skills. These kinds of
activities such as summarizing and reporting
will encourage students to explore their abilities
and make reading no longer boring. It cannot be
denied that introducing Extensive reading into
ELT teaching places means more demands on
teachers and students but the results are certain-
ly worth the effort.

Suggestion
This research is the first research big hope
the next researcher can to do this better.
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